CHAPTER 5: PROGRAMS AND CURRICULUM
INTRODUCTION
This chapter explains how the university’s higher educational mission is realized through its
educational offerings and how it connects its offerings with student learning goals and objectives
in both undergraduate and graduate programs, as well as through continuing and professional
education. The New School’s educational offerings have evolved as the university has gone
through deep changes in its academic structure and the composition of its programs. In particular,
this chapter lays out how the university seeks to support and advance the quality and rigor of its
offerings through the growth in the size of the full-time faculty (FTF, discussed in chapter 3);
revision of existing programs; the addition of new programs; and through interdisciplinary
learning, teaching, and scholarship that emphasize creativity, civic engagement, project-based
learning, and distributed education.
SECTION I: ACADEMIC PROGRAMS AND CURRICULUM
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Chapter 1 referenced the ways in which The New School’s current mission builds upon the core
academic values of existing programs and extends them further through an emphasis on civic
engagement and innovation. To different degrees and in different ways, existing academic
programs engage the university’s educational mission and vision in their emphasis on academic
rigor, innovative approaches to traditional subjects, civic engagement, and cross-divisional
availability of courses. 1
Review of Existing Programs

D

Programs that are accredited by professional educational agencies or boards have historically
undergone regular cyclical reviews handled by the dean of the relevant divisions. Beyond these
programs, degree program evaluation was ad hoc and handled at the divisional level until a few
years ago. An attempt to centralize and regularize these reviews was undertaken by the Provost’s
Office in 2005, but due to rapid turnover in leadership in the Provost’s Office, the process
remained dormant until fall 2010.
In fall 2010, the Provost’s Office, in consultation with the deans, initiated a regularized program
review process. In this process, all degree programs and supplemental curricular offerings are
reviewed on a seven-year cycle. 2 The process involves a self-study written by department chairs
based on data provided by the Office of Institutional Research & Effectiveness and input from
faculty and students. This review must address several areas, such as faculty, students, learning
outcomes, strengths, challenges, and resources. The dean submits the review to the Provost’s
Office with a memo outlining his or her feedback on the review. The Provost’s Office then
coordinates a site visit with an external team, comprising three to five people. The external team
submits a written report to which the department must write a response. The provost then meets
with the dean and program director to discuss the findings. One year later, the department must
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submit a follow-up report describing how they met the goals outlined in the process and follow-up
steps.
To date, four programs have completed all phases (except the final follow-up a year later):
bachelor of business administration (BBA) program in Design and Management; bachelor’s
program in History and master’s program in Historical Studies; master’s program in Liberal
Studies; and bachelor of fine arts program in Communication Design and Design & Technology,
and the masters of fine arts program in Design and Technology. The BBA in Design and
Management review helped inform curricular changes informed by recommendation of the
external team. 3 Eight other programs have completed their reviews and some their program
self-study as well.
Rethinking Existing Programs
Curricular revision in the divisions is an ongoing effort as the university seeks to ensure the quality
and rigor of its offerings. In recent years, there have been some major curricular revisions and in
this section, two are highlighted.

ra
ft

Parsons Curricular Revision: A pivotal event in Parsons’ evolution will take place in fall 2013,
when a first year of a new four-year undergraduate curriculum launches. The result of a thorough
and carefully considered faculty-led review, the 2013 undergraduate curriculum will expose
design students to other fields and enable them to access a wider range of liberal arts courses
across the university that serve to fulfill requirements. This revision is intended to fully integrate
Parsons as a school and design as a field into the university more generally. 4

D

Mannes In A New Key: Mannes College The New School of Music recently completed a thorough
self-examination resulting in wide-ranging proposals for curricular and programmatic changes
consistent with the university’s mission. Among the curricular changes are significant revisions to
the bachelor of music (BM) and master of music degree in all majors, plus new minors for the BM
and two new dual-degree programs involving bachelors and masters degrees. 5 These changes are
boldly and quickly changing the overall approach of the school from being a familiar conservatory
to aligning it with the university’s vision of being at the cutting edge of creative practices.
Creation of New Programs
This last decade has seen a significant growth in new and revised programs. It has been especially
important for The New School, as a progressive urban university, to incubate new programs, not
only as a response to societal challenges and a changing workforce, but also as an important way to
integrate the university through focusing its educational mission.
In this regard, faculty and deans are encouraged to develop new programs that align with aspects of
the university’s mission that
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•
•
•
•
•
•
•

Promote pedagogical innovation and civic-engagement
Bolster student enrollment (ideally to successfully recruit from amongst diverse and new
populations)
Facilitate cross-divisional student flow through individual courses and minors
Offer pathways between undergraduate and graduate programs across the university
Support flexible, modular structures that allow for nimble modification as the need for the
addition and/or removal of concentrations arise
Articulate clear goals regarding career placement, supported by evidence of market
research
Emphasize project-based learning

In particular, the university’s stated commitments to pedagogical innovation, social justice,
sustainability, and civic engagement have resulted in giving strong consideration to programs that
extend and push beyond traditional disciplinary boundaries.
The Curriculum Review Process
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Generally, the divisions are responsible for the development, internal delivery, and oversight of
the content of individual programs, whereas the Provost’s Office is responsible for overseeing the
quality of that delivery. The Provost’s Office has dedicated staff to manage the new program
development process, and has charged the University Curriculum Committee (UCC), created in
2010, with reviewing new program proposals and substantive changes to existing programs. The
UCC is a university-wide group comprising a broad range of faculty and administrators that
consider consequences and impacts on the curricula in their reviews and recommendations.

D

Centrally informed curricular priorities are supported at the divisional level by assistant and
associate-level deans charged with overseeing and coordinating curricular affairs and initiatives.
Since the substantive content of the university’s curricular offerings is primarily determined
within its divisions, each division has its own review process and curricular templates to ensure
appropriate degrees of flexibility and oversight. 6 The curriculum is managed by faculty in
departmental and curricular committees in consultation with the Dean’s Offices in all divisions,
although the structure and function of these committees varies widely. All divisions also have at
least one representative on the University Curriculum Committee; these representatives are
responsible for facilitating communications between the UCC and the divisional committees on all
curricular matters.
The approval process for new programs is designed to ascertain the degree to which a proposed
program aligns with the university’s academic priorities, is financially viable in terms of resources
to support the program, is sustainable in terms of projected enrollment, and may meet other
valuable goals. 7 The Provost’s Office, the UCC, the divisional deans and directors, admissions
directors, and the leaders of all administrative areas determine how a proposed program relates to
these priorities and review all proposals.
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There is an ongoing feedback loop that occurs during the development of a new academic
program. The appropriate Dean’s Office submits an Initial Concept Proposal (ICP) that is
reviewed by the UCC and senior staff in the Provost’s Office. Upon approval by the Provost’s
Office, the faculty and Dean’s Office develop a detailed plan that requires narrative rationales,
budget, and resource documents, as well as the articulation of program and course-level learning
outcomes.
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If approved, the Dean’s Office works with the Provost’s Office to provide all information
necessary to submit new programs for New York State Education Department approval and
MSCHE, as in the case of new programs specifically designed for branch campus students. 8 Some
programs undergo regular accreditation reviews:
• Parsons The New School for Design has been accredited by the National Association of
Schools of Art and Design (NASAD) since 1966.
• The master’s program in Architecture has been accredited by the National Architectural
Accrediting Board since 1994.
• The graduate Clinical Psychology program has been accredited by the American
Psychological Association since 1981.
• The master’s program in Urban Policy Analysis and Management has been accredited by
the National Association of Schools of Public Affairs and Administration since 1988.
Curricular Initiatives

Cross-Divisional Initiatives

D

The New School historically has been composed of separate, discrete programs housed in
academic divisions, with the exception of the bachelor of arts/bachelor of fine arts (BAFA)
programs shared between Eugene Lang College The New School for Liberal Arts (Lang), Parsons
The New School for Design (Parsons), and The New School for Jazz and Contemporary Jazz
(Jazz). In the last ten years, the university has moved rapidly to embrace a new vision in which
students are encouraged to take advantage of the diversity of academic programming across the
institution. In reality, however, this was often not feasible because of the lack of policy
coordination across divisions.
Implementing this vision has recently been supported by some specific initiatives designed to
facilitate cross-divisional registration. First, whereas prior to 2012 students in each division had
different start and end times for their courses, a common bell schedule implemented fall 2012
established start and end times for course scheduling that removed many of the obstacles to
enrolling in courses in other divisions. 9 Second, another initiative has been the implementation of
an online degree audit system that gives students and academic advisors a simpler and more direct
way of determining how a student is progressing toward their degree completion. It is organized to
let students see which requirements must still be completed and to give them an opportunity to
view optional scenarios, such as changing majors or adding a minor. 10 Third, a new online
university-wide Course Catalog allows both an external audience, as well as the university
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community, to view the full scope of available courses. 11 A university-wide task group is
underway to review ease of use across the various new online self-help programs now in place. 12
Several new initiatives support the goals of cross–fertilization, interdisciplinary teaching, and
learning and pedagogical innovation. These include:
• Innovations in Education Fund Grant (IEF), which provides support for New School
faculty doing innovative work with curriculum and pedagogy.
• Office of Curriculum and Learning workshops, housed in the Provost’s Office, which
sponsors events and activities loosely organized around the theme of learning.
• The Green Fund, begun in 2010, which awards up to $50,000 each year to fund research
projects by students and faculty that have a sustainability focus.
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The bachelor degree programs in Global Studies, Environmental Studies, and Urban Design are
examples that highlight innovative undergraduate education developments that involve
interdivisional collaboration. Developed by interdisciplinary and interdivisional groups of faculty
incorporating many existing courses across the university, in addition to developing new courses,
these programs are innovative in structure. Initially designed without divisional ownership, with
governance to be decided, some of these programs are in divisional homes while others are housed
at The New School for Public Engagement. In part due to a lack of clarity regarding governance,
the Urban Design and Environmental Studies programs have lost some of their vitality in terms of
attracting students to enroll as majors, while Global Studies has continued to thrive. 13

D

One example of cross-divisional thinking within the complex organization of Parsons is the
masters of fine arts program in Transdisciplinary Design, which was launched in fall 2010. The
curricular development and orientation of this program demonstrate the university’s overarching
commitments to creativity, innovation, and social engagement. The interdisciplinary teaching,
peer-learning, and collaborative projects similarly build on a long history of project-based
learning. Although still in its infancy, the program’s early success—from the application and
enrollment numbers to recognition accorded to the graduates’ thesis projects in the
profession—speaks to the ways in which the program’s agenda resonates with both students and
within the industry. 14
Other examples of cross-divisional thinking are culled from the masters and doctoral programs at
The New School for Social Research (NSSR) and Milano School of International Affairs,
Management, and Urban Policy, which have long been examples of the strength that comes from
interdisciplinary approaches in social research and applied professional studies. Over the past
decade, concerted efforts by multiple stakeholders have created curricular and intellectual bridges
across programs and divisions. For example, ethnography is a key intersection between design and
social research that the university is exploring in terms of curricular development. Faculty from
NSSR and Parsons have begun collaborating on new approaches to teaching and researching
“visual politics,” “sound and spatial organization,” and “technology and social networking.” A
number of faculty hires, coordinated across departments and divisions, have helped build a strong
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cohort of young faculty and graduate students in Anthropology, Politics, and Sociology at NSSR,
in Transdisciplinary Design at Parsons, and in Organizational Change at Milano, which share
interests in bridging design, social science, and policy fields. 15
Project-Based Learning in the Curriculum
The new academic mission and vision statement (see chapter 1) highlights civic engagement and
experiential and project-based learning; in doing so, it builds on and deepens longstanding
commitments across the university. Experiential, practice-based, problem-based, and civically
engaged learning have long been hallmarks of The New School. The array of activities that might
be classed under this is vast, so this chapter focuses on a few that demonstrate the wealth and
breadth of educational work in this area.
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Parsons has historically identified with experiential learning with its strong studio-based curricula
that requires students to apply their knowledge in hands-on settings. Experiential learning has also
been an integral part of learning in the performing arts divisions of The New School for Drama
(Drama), Jazz, and Mannes College The New School for Music. It is the hallmark of programs in
the New School for Public Engagement (NSPE), such as Media Studies, Urban Policy,
Management, and Organizational Change. Students in the graduate program in International
Affairs have the opportunity to participate in an international field program under faculty
supervision with nongovernment organizations, international organizations, and government and
local agencies in about a dozen countries. 16 Students apply their theoretical knowledge to explore
specific issues and problems on site.
The university has cultivated many relationships with community partners that provide
experiences for students relevant to and enriching their academic development. 17

D

Civic Engagement and Social Justice

Civic engagement and social justice are core values infused throughout much of the curricula,
from undergraduate to graduate education. Many of The New School’s educational offerings are
aimed at addressing social issues that engage students with the community, city, and world. This
work is supported by the newly formed Office for Social Justice, through the university’s
membership in the Ashoka Foundation, and through grants from the Rockefeller Foundation. This
shows support for new pedagogical initiatives for community-based partnerships and experiential
learning.
Community engagement is embedded in many undergraduate majors at Lang and Parsons, as well
as in courses across the curriculum. It is most prominent in undergraduate programs, including
integrated design and urban and education studies. The sustainability area of study in the
Integrated Design Program challenges students to design products and services that promote more
sustainable ways of living. At Lang, the Arts degree program provides opportunities for students to
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serve the community through theater and dance. Lang and Parsons degree programs require
capstone courses, and students are encouraged, whether in teams or as individuals, to incorporate
community engagement into their projects. For example, product design majors choose a nonprofit
organization with which to partner in the development of their senior project. At the graduate level,
students in policy, management, and international affairs programs are expected to work on
projects with community partners as part of their professional training. Many such projects are
described in the section above. Clinical Psychology doctoral students are engaged in volunteer
clinical activities that serve the New York City–metro area. Many media studies and design and
technology students intern and collaborate with nonprofit agencies as diverse as the Red Cross and
local public high schools. 18
Since 2009, the Provost's Office has annually collected a listing of civic engagement courses
across the university, using criteria such as an internship, research project, mentoring, or other
activities that are done in partnership with a community organization or group. 19 In 2011, the
university joined two national associations—Campus Compact and Imagining America—which
provide opportunities for students to link civic engagement and social justice work to their
scholarship and academic training.
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Dual-Degree Programs
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In an effort to cultivate new student markets and to provide attractive opportunities for
academically talented students to take full advantage of the wide range of degree offerings across
the various divisions, The New School nurtures existing dual-degree programs and the
development of new ones. These involve a combination of bachelors and masters programs, and
entail a shorter residency if the two degrees are pursued sequentially. Upper-division
undergraduates can apply to be admitted to bachelors–masters status and they may, with advising,
take entry-level graduate courses that apply to their bachelor’s degree and, after graduation, to
their master’s degree, thus shortening their residency. Some dual-degree programs are within the
same division and others are across divisions. New procedures were put in place in fall 2012 to
clarify internal processes and to reduce the number of administrative hurdles that students need to
follow in order to complete both degrees. 20
Distributed and Online Learning

In order to make classes available to new populations using technology, The New School began
offering distance education classes in 1985, and by 1995 offered a masters in arts in Media Studies
and a bachelor of arts completion program entirely online. 21 Between 2006 and 2011, enrollment
growth in online classes outpaced on-campus classes (86 percent to 13 percent, respectively). 22 Its
growth has been driven by instructor preference, by new funding sources (for example, online
course development in NSPE was supported by a $275,000 grant from the Alfred P. Sloan
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Foundation), and by the recognition that some programs are suitable for being offered entirely
online. 23
Online programs and classes at The New School are currently proposed, organized, and supervised
by the academic departments in which they are housed, following the same procedures as
on-campus classes with regard to curriculum review, faculty supervision, student course ratings,
and so on. When a new degree program is developed, the program developer is asked to complete
a curriculum map. In this map, the developer outlines the student learning outcomes to be achieved
by the degree program and cross walks how each course or requirement meets that desired
outcome. After this, a sample schedule is developed to illustrate how a student would complete the
program in the most time-effective manner. These materials are then presented to the local and
university curriculum committees for feedback. All for-credit online classes meet the same
standards as on-campus classes. All of The New School’s online programs are registered with the
New York State Department of Education.
New School Distributed Education

D
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The New School Distributed Education (NSDE) provides support for faculty and students in
online courses, as well as in face-to-face or blended classes that use Web-based and online
technology. NSDE is currently administered by the Office of the Provost, after several years of
reporting to the Office of Information Technology. New online instructors are required to
complete a six-week online class that covers online technology and pedagogy. There are also
easily accessible tutorials, both video and static, and in-class support, as needed. Faculty support
can range from reviewing the syllabus and helping the instructor consider the design and student
experience of a class to instruction on the use of the Learning Management System (LMS) and
other online technology. The New School has been using Blackboard LMS since 2006, but in May
2013, the university decided to adopt Canvas to replace Blackboard. In the transition, during fall
2013, both Blackboard and Canvas will be available, with a full move to Canvas in January 2014.
Details regarding the migration to Canvas are discussed in Chapter 2.
Global Education

With the creation of the Office of Vice President for Distributed and Global Education in 2011,
The New School embarked on an initiative to establish a global network of urban-based education
centers. The goals of this initiative are to create educational opportunities for students and faculty
that are unique to specific cities. This will be accomplished through rich exchanges, both physical
and virtual, between students and faculty in each location. The intent is to not simply export the
curriculum of programs delivered in New York, but also to “localize” curricula through the use of
resident faculty and student engagement in the local, civic, cultural, and business communities.
The locations selected thus far are Paris, France, and Mumbai, India, with discussions underway
for a site in at least one major city in China. Activities in Paris and Mumbai began in summer 2013.
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The university has sought to gradually increase the range of international study-abroad
opportunities for undergraduates and masters students, in a manner consistent with its mission of
expanding students’ global awareness and perspectives. Lang sends 100 to 150 undergraduate
students abroad each year, primarily through facilitating study abroad via external accredited
programs or by applying directly to preapproved, accredited foreign or domestic universities. Lang
has a limited number of exchanges available for its students in Amsterdam and Paris. Additionally,
Lang faculty lead short study abroad trips during semester breaks. Parsons has a list of exchange
partners, 24 including Konstfack in Stockholm and Bezalel Academy of Art and Design in
Jerusalem. Parsons Paris, and other projected new international Parsons campuses, suggests
opportunities for flexibility in studying abroad across other university divisions. More than 40
Parsons students have applied for study abroad at Parsons Paris, and Lang will send a cohort of 20
students to Parsons Paris in spring 2014. The Graduate Program in International Affairs’ (GPIA)
summer International Field Program (IFP), described later in this chapter, is also a significant
study abroad offering in the university’s curricula. The Transregional Center for Democratic
Studies, housed at NSSR, offers intensive courses during summer and winter breaks in Poland and
South Africa. The New School students, mainly from NSSR and Lang, take course-for-credit
taught by The New School and other faculty alongside students from Eastern Europe, Central
Asia, and sub-Saharan Africa. 25
Emerging Initiatives
Learning Portfolios
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The adoption of ePortfolios is recent at the university, and is intended to serve multiple purposes.
The ePortfolio allows students to take ownership of their education by reflecting on their learning
over time through consideration of “artifacts” they include in their ePortfolio. These artifacts
include drafts and final products, and learning experiences within and outside the classroom.
EPortfolios will be used for collaborative learning, as an important tool for students and their
faculty and advisors to better integrate what the university expects to be increasingly diverse and
individualized learning portfolios, and for students to develop professional presentations of their
studies and accomplishments for potential employers. Parsons and Drama bachelor of fine arts
programs will incorporate folio thinking and ePortfolio use into their first-year curricula for fall
2013. A university committee is charged with coordinating the adoption of ePortfolios across the
institution. 26
New Approaches to Doctoral Education
The emergent research culture driven by the work produced in cross-disciplinary programs has
informed a university-wide project of developing a praxis-based doctorate program that would
further support research in these fields. The praxis doctorate would build on the traditional PhD
model, characterized by rigorous empirical and/or textual research that culminate in a written
dissertation, but departs from how it defines research; that is, various forms of practice can
24
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generate new knowledge and understanding of the world and, therefore, can constitute fully
legitimate pathways of scholarship. This developing program is distinguished by its orientation
toward praxis (the integration of theory and practice in the active creation of new artifacts,
processes, and understandings) and its embrace of a wide variety of research methods, creative
approaches, and means of dissemination. As currently imagined, the praxis PhD is intended for
advanced students in some of the design fields at Parsons, and as well as from NSPE’s Media
Studies program.
SECTION II: COMMUNICATION OF DEGREE OFFERINGS, REVISIONS, AND ACADEMIC
PRIORITIES
Print and Electronic Materials
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Whenever new programs or changes to existing programs occur, the Provost’s Office notifies all
administrative offices of the change. The Provost’s Office works closely with Communications
and External Affairs to ensure that all materials that are developed correctly portray institutional
offerings. When materials are created, either for print or digital dissemination, a final copy is
reviewed for accuracy and to affirm the piece is not misinforming current or potential students on
opportunities to complete a program and that the program meets all required standards by
accrediting and legal bodies. The university annually creates new program catalogs that are
published on its website. 27
Academic Advisement
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Academic advising structures employ various means to communicate changes to curricula and the
overall set of offerings to students. Parsons prefers communicating this information in person via
group advising meetings, which are then reinforced during one-on-one advising sessions held
before every registration period. NSPE sends weekly email communications to students with
curricula updates and follows up with one-on-one advising sessions. At Lang, approaches vary
according to department. Regardless of how they initially inform students, all programs also have
their curricula changes coded into DegreeWorks, the self-service online degree audit program, so
that all students and their advisors can see how curricula offerings and revisions will impact a
student’s path to degree completion.
With the opening up of learning opportunities across the university, a more integrated and coherent
approach to advising will be essential. As such, the newly formed Office for Student Success is
intended to develop this coordinated approach to advising across the institution.
Distinctions between Levels
The university makes clear distinctions between precollege and college, and between
undergraduate and graduate levels of study. The university course numbering system makes clear
distinctions between levels of courses. Precollege courses are “0” level in the catalogs. These are
outreach programs for high school students; some programs enable the granting of undergraduate
27

Copies of all current and previous catalogs can also be found in Appendix 5.XI or viewed on The New School’s
website.

10

credit. Undergraduate course are generally labeled from 1000 to 4999. However, there are times
when the university wishes to explicitly bridge undergraduate and graduate levels. When a course
is cross-registered, the learning objects for both levels are communicated clearly, and are
appropriate to the level. These courses are clearly distinguished in university catalogs with
accurate information on learning levels.
SECTION III: GENERAL EDUCATION
The university’s official definition of general education appears on the websites and catalogs of all
divisions and was approved by all divisional deans.
General Education at the University: The New School’s academic programs are designed
to prepare students to be productive citizens in the 21st century. In addition to mastery of
discipline-specific competencies, the university expects all of its graduates to be able to
demonstrate the capacity to think critically; to analyze quantitative and/or scientific
constructs; to communicate effectively both orally and in writing; and use appropriate
technologies as tools for collecting information.
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On the one hand, the university has clearly articulated approaches across each division to ensure
written, oral, (and increasingly visual) communication skills. On the other hand, technological and
quantitative competencies are uneven and vary considerably by program.

D

Until the 1970s, The New School’s liberal arts undergraduate programs were designed for mature
students completing undergraduate education begun elsewhere. Subsequent undergraduate
programs at Parsons, Mannes, Lang, and Jazz each developed liberal arts and general education
approaches particular to the needs of their students. The New School, as a university, did not have
a need for a traditional general education approach, such as a core university curriculum. The
responsibility rested with each division to identify ways that general education outcomes would be
effectively developed for their programs.
Now each division adapts general education goals to the university’s larger disciplinary
concerns. 28 Of the five divisions offering undergraduate degrees (Parsons, Lang, NSPE, Mannes,
and Jazz), all highlight first-year requirements or offerings that focus on basic communication
skills in writing and speaking, and then develop general proficiencies common across all the
majors in their degree programs. Many have taken or are taking steps to guarantee that
technological literacy is up-to-date and that quantitative reasoning is implicit within
program-specific areas or activities. Requirements in several of the divisions have gone through or
are going through major revision since the last 2003 self-study. Two goals of the revisions have
been to strengthen general education proficiencies in several areas and to better connect curricular
content to the university’s mission. In recent years, The New School has moved toward
university-wide articulation and delivery of some components of general education.
Since the last self-study, early efforts at university-wide curricula focused on a series of University
Lecture Courses (ULEC) covering a wide range of topics, independent of their relation to general
education goals (as they are usually understood). More recently, The New School is developing a
28
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university-wide approach to general education that focuses on shared capacities. These are now
both discussed.
University Lecture Courses (ULEC)

Shared Capacities
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In 2002, the ULEC program became the first university-wide requirement for all undergraduates
enrolling at Parsons, Lang, and Jazz as first-year students. Mannes undergraduates will participate
beginning in 2014. ULEC courses generally fall into two categories: introduction to disciplines
(e.g., Introduction to Psychology, Aesthetics) and multidisciplinary approaches to themes (e.g.,
Evil in the 20th Century, Re-imagining New York). 29 These courses serve several purposes,
namely
• To bring together students from the undergraduate divisions so as to offer the benefit of
access to wide ranging viewpoints and experiences
• To give undergraduates a chance to benefit from the teaching of some of the university’s
most interesting and prominent scholars
• To create a place for broad and innovative interdisciplinary thinking
• To offer an experience of a class with lecture format, which is a valuable pedagogical
mode that is infrequently encountered in several of the divisions

The concern for general education at the university level was furthered by various initiatives in
recent years, including the attention paid to general education concerns by the University
Committee on Student Assessment, which was first convened in 2011.
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A more concerted effort began in summer 2012, when a group of faculty and administrators
participated in the annual Association of American Colleges and Universities (AAC&U) Summer
Institute on General Education and Assessment. The goals of the institute were to prepare an action
plan for developing university-wide shared undergraduate capacities, and to educate institutional
teams about current research and best practices to help them implement action plans at their home
institutions. An action plan developed by the participants, and revised by various Dean’s Offices
and the Provost’s Office senior staff, is now being implemented. It calls for faculty-centered
conversations over the next three semesters (spring 2014 through spring 2015) that will result in
clarification of shared undergraduate capacities that align with the university’s mission. Next steps
will include divisional mapping of coursework, cocurricular opportunities for shared
undergraduate capacities, and the realignment of curricula to ensure that all shared capacities are
taught and reinforced throughout the university. The existing ULEC curriculum will also be
overhauled and contextualized within the larger framework of the Shared Capacities project. 30
Winter 2013 also saw the creation of a UCC Subcommittee on General Education, with
representation from all divisions and leadership from the Provost’s Office. Its purpose is to
investigate learning goals as they relate to general education requirements and concerns.
Documents and examples from these assessments, on the committee itself, and details on the
results of this continuing assessment can be found in chapter 6.
29
30

A selection of course syllabi can be found in Appendix 5.XXVI.
Documents specific to the Shared Capacities Initiative can be found in Appendix 5.XXVII.
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SECTION IV: UNIVERSITY RESOURCES AND CURRICULA
Academic Support Facilities and Resources
The University Learning Center (ULC), formally known as the University Writing Center,
provides The New School students with a variety of support and services in the continuing
development of their academic skills. The primary service is writing assistance; however, the ULC
also provides math support, ESL services, graduate-level tutoring, time management, and oral
presentation workshops. Students are served through one-on-one sessions with trained and
experienced tutors, either in person or via Skype. The ULC also holds biweekly workshops, such
as “Structuring an Argument,” “Critical Thinking,” “Time Management,” and “Writing with
Authority.” Furthermore, faculty can schedule in-class workshops on a wide range of writing
topics, all of which include a general orientation to the ULC. The ULC also has two satellite
locations—one at Parsons and one at Mannes—to serve students at other campus locations. The
ULC’s website also contains resources.

ra
ft

The university purposely uses its art collection to enrich curricula when possible. The curators
collaborate across the university with numerous instructors, using works from the art collection to
support and help devise creative strategies to enhance coursework. They also collaborate with
faculty and students to mount exhibitions in the Sheila C. Johnson Design Center’s Kellen Gallery
and to conduct frequent curated tours of the art collection with both internal and external groups. 31
Details regarding the university libraries and associated resources are in chapter 2.
Faculty Resources

D

Chapter 3 described changes in faculty composition over the last ten years, including a dramatic
increase in full-time faculty and the unionization of part-time faculty with its concomitant
Collective Bargaining Agreements. The increase in the number of full-time faculty and
proportional-share faculty in the university, and the corresponding increase in the number of
courses being taught by full-time faculty, ensure supervisory, advisory, and service duties in
support of the curriculum over the long-term.
SECTION V: CONNECTING THE CURRICULUM TO SPECIFIC AUDIENCES
Orientation activities have changed considerably over the last several years. Prior to 2010, student
orientation week had been largely focused on nonacademic events. In response to student and
faculty feedback, deans requested a program that would provide both an introduction to the
college-level learning environment and an academic component linking to students’ work during
the academic year.
Student orientation is now a week-long series of events intended to help freshmen and new transfer
students succeed. It includes academic advising (both group and one-on-one), introduction to
support services (such as Student Health Services, Disability Services, and the libraries), and a
31

A list of the holdings of the collection and recent exhibitions can be found in Appendix 5.XXIII.
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recently implemented academic component designed to connect to their subsequent academic
studies and to help develop a sense of community. The new component takes students to a New
York City cultural institution or public location (e.g., the Museum of Modern Art or the High Line
park), prompts their thinking with a series of questions, and asks them to write a brief academic
reflection. It then pairs small groups of students with instructors from the undergraduate divisions
for a short seminar, where the students are introduced to basic college learning practices such as
active listening, argumentation, and oral reflection. The experience is then carried forward to one
or more of their academic classes, most typically freshman writing, where the orientation
experience is expanded upon and related to class material.
As part of their orientation activities, students in online courses complete a basic tutorial in both
the use of technology (Blackboard) and best practices in online education.
Underprepared Students

ra
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Additional resources for underprepared students are discussed in chapter 4. Academically, The
New School has taken an approach to the development of basic skills that is different from the
approach in many other universities, given the unique composition of the university’s
undergraduate population, with a majority in design and the performing arts, and a large
proportion of international students. Basic skills for these populations are defined differently and
are addressed in diverse ways within the divisions, to supplement broader initiatives for all
students at the university level. These diagnostic and remedial activities take place at the graduate
level as well.

D

The large international population in some of The New School’s divisions—particularly at
Parsons and Mannes—brings with it the need to sharpen the university’s focus on instruction in
English as a Second Language. At Parsons, the delivery of this curriculum has recently been
shifted from Parsons’ School of Art and Design History and Theory (ADHT) to the English
Language Studies program in NSPE, where faculty have extensive expertise in English language
teaching through the master’s program in Teaching English to Speakers of Other Languages (MA
TESOL). For students whose language skills and TOEFL scores do not qualify a student for
admission, Parsons has instituted a program entitled ESL+Design (ESL+D), in which intensive
English courses delivered by NSPE are combined with introductory instruction in design. 32
Mannes has continued to offer ESL instruction at its own location, with supervisory assistance
provided by staff at NSPE, and it has recently introduced a program entitled ESL+Music
(ESL+M), which is modeled on the Parsons ESL+D. The Mannes program will launch in fall
2013.

32

The ESL+D program, begun in 2010, replaced a program formally known as Summer Orientation Program for
International Students (SOPIS), which was an intensive English language program for conditionally accepted Parsons
students. Held in the summer, SOPIS students followed a rigorous academic schedule for eight weeks in the aim of
getting their English to a level to be able to manage college-level classes. Students had to pass all of their classes, as
well as a final exam, in order to enter Parsons in the fall. SOPIS helped prepare students not only for the academic and
language challenges that lay ahead, but also for the new culture and challenges of living in New York City. ESL+D
built on the SOPIS experience but expanded the depth and scope, offering either a full-year program or one summer or
semester, and offering the option of taking a design course for credit that will count toward a degree program at
Parsons, if the student is admitted.
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Some of the university’s divisions have identified a need for specialized remediation for students
apart from English instruction. At Parsons, students getting ready to enter the masters of fine arts
program in Design & Technology (DT) brush up on their skills in Web development and
interactive design in a three-week intensive “boot camp” so that they are prepared to focus on the
more conceptual and pragmatic concerns of the design process once the fall semester begins.
Mannes students who are considered underprepared are enrolled in intensive courses during their
first year, so as that by the beginning of their second year they are at the level of the more qualified
entering students.
The New School participates in the Arthur O. Eve Higher Education Opportunity Program
(HEOP), which provides academic support and financial assistance to young people who might
not meet all the traditional college admissions criteria, but who in other ways show promise of
succeeding in college. Information on HEOP can be found in chapter 4. 33
Transfer Students and Credit for Prior Learning

ra
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Transfer students are an increasingly important component of The New School’s student body.
Furthermore, The New School students are increasingly seeking to study abroad and transfer credit
back to The New School. Transfer credits are currently being evaluated by the university, and it is
in the process of developing institution-wide policies for deciding which transfer credits to
accept. 34
The New School also has a rigorous plan for students who wish to receive credit for prior learning,
as explained on its website. 35 Since 2005, 220 students have prepared dossiers for credit for prior
learning, earning a sum total of 1,645 credits.

D

Expedited Degree Completion for Dual-Degree Programs
Upper-level undergraduates admitted to New York State Education Department-approved
dual-degree (BA/MA) programs have the opportunity to expedite degree completion, as described
above.
Branch Campuses

The university opened its first branch campus with the relaunch of Parsons Paris in summer 2013
(having existed in a number of forms since the 1920s). Parsons Paris, which has received
provisional approval from Middle States as a branch campus, is a separate legal entity, established
in France, controlled and governed entirely by The New School. Students at Parsons Paris will, in
fact, be students of The New School and receive their degrees from The New School. The campus
will be led by an academic dean and administrative director who will report to the Office of the
Provost. Curricula will emanate from the university, and local faculty will be hired and reviewed
by university committees.

33

Information on HEOP can also be found on their website.
Transfer credit policies can be found in Appendix 1.X.
35
The steps for this evaluation and questions are also described at length on the NSPE website and can also be found in
Appendix 5.XXIX.
34
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Contractual Relations and Affiliates
As previously mentioned in the section on Global and Distributed Education, the university
maintains numerous contractual relations to enhance its curricular experience. The university’s
growing network of local and international relationships is an integral part of delivering on its
mission to prepare students to be global citizens. In addition to the variety of international and
distant affiliates, The New School also has articulation agreements with many local institutions,
including the American Music and Dance Academy, The New York Film Academy, and the
Culinary Arts Institute. 36
The Doctoral Consortium

ra
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The Doctoral Consortium is available to New School doctoral students, and offers students the
opportunity to take courses at participating institutions; the consortium includes Columbia
University, CUNY Graduate Center, Fordham University, New York University, Princeton
University, Rutgers University, and Stony Brook University. Students are restricted to courses not
offered at their home universities and must receive approval from their home institutions.
Consortium school administrators meet annually to review policies and procedures and to prevent
potential problems. Along with furthering the training of research-oriented students in a traditional
fashion, the Doctoral Consortium affords The New School students contact with multiple faculty,
reaching beyond the university’s borders and cultivating a broader community.

SECTION VI: RELATED NONDEGREE LEARNING

The university demonstrates its commitment and obligation to the community through noncredit,
nondegree certificate offerings and public programming.

D

Nondegree and Noncredit Study
Part of the university’s institutional mission from its inception has been to provide educational
opportunities for adult learners and career changers. To this end, it provides options for
populations who seek a credential without needing a full degree program through open enrollment
in three divisions: Parsons, NSPE, and Mannes. General credit and noncredit courses are available
for youth through precollege and adults through both continuing education and certificate
offerings. These offerings were natural outgrowths of existing curricular strengths and were
largely created from curricula that are part of existing degree programs. The university also offers
a wide variety of public programming. 37
Precollege Programs
Mannes and Parsons offer programs for precollege students. Mannes preparatory programs are for
children (starting at four years old) and youth. There are programs to support a range of students,
from beginners to the most proficient, including an Honors Program for the most advanced
students. There are also several types of precollege programs at Parsons, including year-round and
36
37

A full list can be found in Appendix 5.XXII.
A schedule and examples of this programing can be found in Appendix. 5.XXX.
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summer courses. The most ambitious experiences include a summer undergraduate level
experience for older high school students and visiting undergraduates. Additionally, Parsons offers
the Parsons Scholars Program, a three-year college preparation scholarship program for New York
City public high school students. 38
For-Credit and Noncredit Certificates

ra
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NSPE offers a for-credit certificate at the undergraduate level in Screenwriting, and at the graduate
level in Documentary Media Studies, Media Management, Leadership and Change,
Organizational Development, and Sustainability Strategies. NSPE also offers Creative Arts and
Health, Film Production, English as a Second Language, ESL+Design, and Teaching English to
Speakers of Other Languages as noncredit certificates. Parsons has five noncredit certificate
offerings: Fashion Business, Fashion Design, Fine Art and Foundation, Graphic and Digital
Design, and Interior Design and Architecture Studies; and one for-credit certificate at the graduate
level in Design Management. Mannes offers diplomas at the undergraduate and graduate levels,
which provide routes to advanced performance studies outside of the normal degree tracks.
Beginning in fall 2013, Mannes will offer a noncredit certificate in ESL+Music, modeled on
Parsons’ ESL+Design certificate.
Mixing Credit and Noncredit Student Populations

D

The university has traditionally offered both targeted noncredit courses and programs (e.g.,
Mannes extension program), along with courses that mix credit and noncredit populations.
Because of how course evaluations are conducted, it is difficult to know whether there is an impact
on student satisfaction as a result of mixing both types of students. Credit students pay
substantially more in tuition than noncredit students, who are typically not held to the same
academic and classroom expectations as credit students. This could impact the experience for
for-credit students.

38

A complete list of precollege programmatic examples and descriptions can be found in Appendix 5.XXXI.

17

