CHAPTER 4: STUDENTS
INTRODUCTION
This chapter describes the resources, policies, and procedures employed by the university to
recruit, retain, and support its student body, and to ensure that the profiles of admitted students are
consistent with its mission and vision statement. The chapter also documents the methods by
which student-directed services are strategically and selectively deployed to maximize student
success at various points along the admission-to-graduation sequence.
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Changes in admissions practices and student services that have occurred over the last decade are
also addressed, particularly in response to the remarkable 29 percent increase in total
credit-seeking enrollments between 2002 and 2012.1 The rationale for this intentional expansion,
as well as its reevaluation and eventual discontinuation, are discussed in some detail in chapter 2,
and so will not be revisited here. However, the extended period of rapid enrollment growth has had
a number of ripple effects in areas such as student services and financial aid. How these challenges
have been dealt with—some more successfully than others—are discussed in the subsequent
sections of this chapter.
SECTION I: RECRUITMENT, ADMISSIONS, AND ENROLLMENT MANAGEMENT
Administrative Structure: History and Overview
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Given the heterogeneous mix of divisions and programs of The New School and its heavy reliance
on tuition revenue, the task of identifying and recruiting students that best match the mission and
vision of the university and its constituent divisions has always been a challenge. Prior to 2005,
each of the then-eight academic divisions had its own admissions office responsible for the
recruitment and operations of new student enrollments. However, in 2005, the admissions function
was centralized under the direction of a newly created position, the Assistant Vice President for
University Admission, for both efficiency and to move toward the “one university” model. This
individual reported to the Senior Vice President for Student Services and led a team of admission
directors responsible for the implementation of recruitment strategies and operations to manage
the admission pipeline.
In an effort to create even greater efficiencies, in 2007 the university created the position of Vice
President for Enrollment Management, which brought together four formerly separate
administrative units: Admission, Enrollment Operations, Student Financial Services (Financial
Aid and the Bursar), and the Registrar. In 2012, the Office of Enrollment Management acquired
the Marketing Office and Office of Career Services; in 2013, the Office of Strategic Enrollment
Management (SEM) was created to seamlessly bring together marketing, admission, enrollment
operations, and financial aid.2
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Table 2-2; The New School (TNS) Fact Book 2012. Enrollment trends since 2003 can be found Appendix 2.I.
The Office of Strategic Enrollment Management Organizational Chart can be found in Appendix 1.V.
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Through a collaborative, multi-stakeholder approach that includes the Office of the Provost,
Office of Institutional Research and Effectiveness (OIRE), Office of Finance and Business, and
the academic divisions, SEM directs the planning and implementation of strategies for recruiting
best-fit students across the university and ensures that recruitment goals remain aligned with
student quality expectations and the university’s mission. SEM is therefore primarily responsible
for
 Creating and implementing marketing and recruitment strategies for prospective domestic
and international students
 Creating and implementing admission policies and procedures
 Creating financial aid strategies and models for new and current domestic and international
students
 Implementing systems and technologies designed to manage admission pipeline activities
 Managing and reporting admission pipeline data
Prospective Students: Information Access and Communication
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Ongoing marketing activities conducted by SEM are designed to complement face-to-face
recruitment activities that typically occur from September through December. In order to reach the
application goals for the university and its programs, the strategies employed are necessarily
multichannel (i.e., face-to-face, electronic, and print delivery) reflecting the many methods
prospective students communicate with and learn about university communities. The primary
marketing and recruitment channels of inquiry and applicant cultivation are the University
website, popular social media sites (Facebook, Twitter, YouTube, etc.), domestic and international
recruiting activities (i.e., portfolio reviews, college fairs), email and print communications, custom
brochures, online information sessions, telephone calls, on-campus visits (tours, interviews, open
houses), and special events.
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In addition to marketing materials created by SEM, college-bound students have access to many
New School resources. For example, the prospective student and admission landing pages on the
university’s website aggregate an array of useful information for prospective students and their
families to learn about degree programs, affordability, and other services that may be helpful to
determine fit. From the university website, prospective and current students can easily access
financial aid information and tools (e.g., Net Price Calculator) to assist with tuition planning and
information regarding university housing. The Communication and External Affairs Office,
working with the Office of the Provost, ensures that all information provided through these various
modes of communication is factually accurate and comprehensive enough to allow prospective
students to make informed decisions.
Prospective Students: The Application Review Process
Admission counseling, application material processing, and financial aid packaging are priorities
from January through April, when application materials are reviewed, admission rankings are
determined for denial or acceptance, and financial aid decisions determined. An obvious goal of
this phase is to not only make admission decisions in a timely manner but also to admit the
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requisite number and mix of prospective students that will produce a yield3 that is consistent with
the university’s enrollment goals.4
Beginning in mid-February, acceptance letters are sent via email and regular mail to admitted
students. At this time of year, financial aid offers and scholarships are communicated to admitted
students with the acceptance letters or shortly thereafter. As prospective students move through
this phase of the pipeline, multichannel recruitment and retention methods continue and students
are introduced to the University portal, ENGAGE, and Grad CONNECT (private social network
sites), and to the campus through visitations, on- and off-campus yield events, interviews, and
academic advising. During the latter phases of the admission pipeline, admission counselors
complete transfer credit evaluations (TCEs) for admitted and deposited transfer students. TCE
results are communicated to transfer students to help with final college choice decisions and
financial aid packaging. Furthermore, yield and summer melt5 strategies are introduced after April
and continue through August to manage the final phases of a recruitment cycle.
Enrollment and Student Profiles
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In 2012, 6,775 undergraduates, 3,565 graduates, and 235 general credit students were enrolled at
The New School. Several facts stand out about the university’s student composition. Forty-eight
percent of the student body is enrolled in its School of Design (Parsons).6Additionally, and in
keeping with the global and international emphasis in its mission, The New School has the highest
percentage of international degree-seeking undergraduates of all national universities over the last
six years.7 In 2012, 29 percent of the university’s degree-seeking undergraduates and 27percent8
of the overall student body were international students. In the same year, the university enrolled
students from 108 different countries (and from every state in the United States).9 These two
aspects of the student profile are related. At Parsons, as a leading design school internationally
with a New York City location, international students comprise 36 percent of undergraduates and
32 percent of graduate students. Students from Asia have been a major component. In 2012,
Korean students were the single largest international student group in the university (20 percent in
fall 2012), followed by China at 9 percent. Students from China also constitute the fastest-growing
demographic, increasing at a staggering 1,306 percent between 2002 and 2012.10 Lastly, 69
percent of The New School students in 2012 were female, perhaps reflecting the strong presence of
design and the arts, relatively modest offerings in the sciences, and an absence of engineering.
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Yield: The percentage of admitted students that matriculate.
The relevant data on the application/admission/enrollment results across the university can be found in Appendix 4.I.
Also see the Application Requirements Matrix in Appendix 4.II for a list of items that complete applications for the
review process by program.
5
Summer melt: The percentage of deposited students that do not matriculate.
6
Table 2-1; The New School (TNS) Fact Book 2012.
7
US News & World Report: “Universities that Draw the Most International Students 2012” in Appendix 4.III; TNS
Fact Book 2012.
8
Table 2-6; TNS Fact Book 2012.
9
Tables 2-11 & 2-12;TNS Fact Book 2012.
10
Table XX in TNS Fact Book 2002. Tables 2-11 & 2-12; TNS Fact Book 2012.
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In terms of ethnic, racial, and economic diversity—goals that strongly resonate with the traditions
and mission of the university—there is ample evidence to indicate The New School has had some
success in recruiting and enrolling individuals from a wide range of economic and cultural
backgrounds. In 2012, 41 percent of the university’s non-international students who provided
information about their ethnicity were from an underrepresented ethnic group. However, there is a
case to be made that the university has been more successful in attracting and enrolling students
from some ethnic groups as opposed to others (e.g., Asian American viz. African American
students).11 Once students from underrepresented groups enroll in an undergraduate four-year
program, their retention rates over one year, regardless of ethnicity, is comparable or better than
that of white students in the same cohort.12
In 2011, 27 percent of undergraduates who entered a four-year program were Pell13 grant
recipients. Moreover, in 2012, 74 percent of all undergraduates received some form of financial
aid.14 Maintaining this level of financial support in the context of the current economic climate has
not been without its challenges (see chapter 2). Additional discussion of financial aid appears
below in Section III.15
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Enrollment and Best Fit
Because of the diverse nature of The New School’s academic programs and its urban campus
setting, the types of students that are actively recruited and ultimately admitted vary considerably
by program and division.16 Information about the admission requirements, program goals, and the
types of students that the university’s programs seek to enroll is made available to all prospective
students through a variety of sources, including The New School’s website.17
SECTION III: STUDENT SUPPORT SERVICES
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Once an admitted student has concludes that the desired program of study is a good match and
decides to attend, the university is obligated to maximize the student’s chances of successfully
completing the program and achieving his or her academic and/or professional goals. These
outcomes are not possible without an appropriate mix of student support services that are both
accessible and consistent with the needs of a highly diverse student body. The following sections
describe the university’s student support services in relation to student retention and other
important outcomes, such as student satisfaction. Where appropriate, this chapter also discusses
the impact that the period of rapid enrollment growth had on the provision of specific services and
the adjustments that were made to mitigate any negative effects on retention.
11

As evidenced by table 2-4 of the TNS Fact Book 2012.
Table 3-1; TNS Fact Book 2012.
13
A Pell Grant is money that the U.S. federal government provides for students who need it to pay for college. Federal
Pell Grants are limited to students with financial need, who have not earned their first bachelor's degree
14
Tables 3-1, 3-2, 3-3, & 5-8; TNS Fact Book 2012.
15
A fuller picture of the demographic and academic profiles of the university’s recruited and admitted students is in
the TNS Fact Book 2012, which can be found in Appendix 4.IV along with fact books from 2002 and 2006.
16
See the Application Requirements Matrix for a list of items that complete the applications for the review process by
program; the matrix can be found in Appendix 4.II.
17
This information can be accessed through the New School’s online catalog and can be found in Appendix 5.XXV.
12
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Like most large, urban universities, The New School provides a wide range of student support
services to enrolled students. For the sake of space, this section focuses only on those services that
are particularly relevant to the unique character of The New School’s student body.18
The Transition from Admitted to Enrolled
The university has a variety of services designed to insure that newly admitted students have a
smooth and productive orientation in their first year. First-year students are connected through the
Ning network via the Office of Admissions. This online community helps new students make
friends, learn about the university, and interact with key admissions staff. In summer 2012, a
coaching project to minimize “summer melt” was piloted for Eugene Lang College students. Staff
members maintained contact with newly admitted students, answering questions and providing
appropriate referrals (e.g., Student Financial Services; Academic Advising). The program was
expanded in summer 2013 to include other divisions at the university, and the staff coaches were
replaced with peer mentors hired by the divisions.19
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Financial Aid
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In 2012, the average total financial aid awarded per student (undergraduate and graduate students,
combined) was $22,815, with approximately 74 percent of students receiving some type of yearly
financial aid in the form of scholarships, grants, work-study, or loans.20 Nonetheless, it is
noteworthy that despite the recent economic downturn, 72 percent more students at The New
School received financial aid awards in 2011 than in 2006, far outstripping the enrollment growth
for the same period. Moreover, the total value of the financial aid awards that were made for the
same period increased by 85 percent, unadjusted for inflation.21 In the absence of a large
endowment, the capacity to maintain these levels of financial support could not exist without many
of the recent budgetary and administrative changes that are described in chapters 1 and 2. There is
general agreement, however, that for both recruitment and retention, the average level of financial
support is less than ideal. This is perhaps most dramatically the case in the university’s doctoral
programs, for which the level of student support and the numbers that are fundable puts the
university at a disadvantage in relation to its peers.
Finding better and more effective ways to provide students with financial aid information has been
a priority. For example, in response to assessed student need, a call center was established to
handle basic financial aid questions. Counselors are now available for more detailed and
student-specific information. Inquiries can be made by phone, email, instant messaging, and
in-person, and are responded to within 24 hours. Student Financial Services (SFS) has also
strengthened working relationships with the various divisions at the university to address

18

A detailed overview of the full range of the university’s student services can be found in Appendix 4.V.
A comprehensive description of all of the university’s orientation activities can be found in Appendix 4.VI.
20
Financial aid includes need-based and merit-based grants, federal grants, state grants, federal student loans, private
student loans, federal parent loans, and federal work-study.
21
Source: table 5-8; TNS Fact Book 2012
19
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school-specific aid issues (e.g., merit based scholarships), and has used the results to improve its
services.22
Student Advising
Academic advising falls into two categories: formal assignment of a faculty and/or professional
advisor from divisional Advising Offices to assist with course selection and degree progress; and
informal guidance and mentorship by faculty and staff, often enabled by small class sizes, to help
students with an assortment of concerns.
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The models for delivering advising services vary among the seven divisions, but most implement
some shared structure that incorporates both targeted academic advising to assist students in
course registration, degree requirements, and so forth (through assigned faculty and/or staff), and
general programming (through a centralized divisional office) to provide information about study
abroad and other academic options. Students in dual-degree programs, including the BA/BFA
five-year degree programs between Lang/Parsons and Lang/Jazz, and the bachelor/master
programs offered among Lang, The New School for Social Research (NSSR), and The New
School for Public Engagement (NSPE) receive advising from all involved divisions.
Services offered through the Advising Offices include course selection and registration,
graduation audits, determination of transfer credits, referrals to academic resources, administrative
support for experiential programs (including study abroad, internships, civic engagement), and
graduation and award ceremonies. As a consequence of the decentralization of advising services,
there is variation in assigned caseloads for both faculty and staff advisors across the divisions; and
some programs have more reliance on professional staff for advising.
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In fall 2011, the Provost’s Office created a Task Force on Academic Advising to gather
information about the distribution of student advising services among faculty and staff and to
make recommendations. The task force’s spring 2012 report23 summarizes the services offered by
each division and highlights the differences in student-to-advisor ratios among programs and
divisions. (Of particular note are the large ratios in a small number of BFA programs at Parsons,
and Lang.) It also notes the inclusion of peer advisors in the first-year program at Lang, and among
graduate students at NSSR.
The task force’s recommendations include ongoing work to integrate online registration and
advising resources for more seamless use by students, faculty, and staff; the development of a
more systematic identification system and quicker response to students who are struggling
academically; and the establishment of a working group to articulate advising goals and objectives
and to assess the advising structure and roles of faculty, professional, and peer advisors based on
those goals.
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Details on this assessment can be found in Chapter 6. Information regarding SFS, including a summary of customer
service assessments, data on the number students receiving aid, and so on, can be found on the SFS website and can be
found in Appendix 4.VII.
23
The task force’s report can be found in Appendix 4.VIII.
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The Provost’s Office is in the process of addressing the task force’s recommendations. The online
university course catalog now provides a searchable resource to look for courses across all
divisions of The New School, and efforts are being made to coordinate advising activities through
the degree audit program DegreeWorks, which was implemented in fall 2012.In fall 2012, The
New School piloted the Student Success Network (utilizing a retention management platform from
Starfish) to address the task force’s recommendation regarding at-risk students. For more
information about both DegreeWorks and Starfish, see the section of this chapter regarding
retention.
Finally, the Provost’s Office established a working group on advising—The University Advisor
Forum (UAF)—that consists of the directors of Advising Offices from across the institution. The
UAF convenes monthly to discuss policies and procedures, share best practices, and resolve issues
collaboratively.24
Student Housing and Residence Life
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Historically, and despite its large number of international and nonresident students, most students
at The New School do not to reside in university housing. While upper-class and graduate students
prefer to live independently within New York City and its environs, first-year students are
encouraged to live in the university’s residence halls, and many do. In fall 2012, nearly70 percent
of first-time freshmen chose to live in a residence hall. Of the total student body, 16.5 percent
(approximately 1,700) chose residence hall living.25 For those who reside off-campus, the
university maintains an informational site to assist students in finding apartments to lease, sublet,
or share. For those residing on-campus, the university offers a full residence life program. In fall
2013, the university will open a residence hall, which will occupy the top eight floors of the new
University Center. With this opening, all residence halls will be within walking distance of the
Greenwich Village campus.26 This will be the first time in the university’s history that this is
possible, and it is an important accomplishment for an urban university where the psychological
demarcation of the “campus” from its surrounding environs can often prove to be elusive.
Focusing on first-time freshman, the residence halls are considered an integral part of the
university’s student development program, rather than just a place to live. The residential staff
work together to provide 24/7 emergency on-call coverage and to create strong residential
communities that focus on shared commitment and personal growth. Meaningful hall programs
provide students with activities and opportunities to explore the city that includes museums,
concerts, lectures, films, cooking classes, and intramural sports. The halls are governed through a
multi-tier system where hall staff can provide guidance and direction to student-led Residence Hall
Councils, and the RA Advisory Committee gives students a voice in the decision-making
processes of the Student Housing and Residence Life Office regarding programming, training, and
operational issues. Recently, Student Housing has instituted a number of new initiatives in
response to student requests stemming from both the RA Advisory Committee and from
24

Information about academic advising and the resources provide advisors can be found in Appendix 4.IX.
Source: table 5-9; TNS Fact Book 2012.
26
Information on the change in the number of beds over time and a map of the dormitories can be found in Appendix
4.X.
25
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discussions with residents during floor meetings. These include the creation of gender-neutral
housing and focused community living opportunities around health and wellness, music,
international global village, sustainable environments, social justice, and academic honors.
The effectiveness of existing and newly implemented initiatives of Residence Life will be
monitored using a triennially administered student survey, first administered in 2012. In this first
administration, students reported being satisfied overall with residence hall services and programs,
the responsiveness of staff, and residence rules and regulation.27 These results will provide a
baseline against which the effectiveness of new initiatives can be assessed.28
The Higher Education Opportunity Program
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The New School has been involved with New York State’s Higher Education Opportunity
Program (HEOP) for more than30 years. The program was designed to expand educational
opportunities in independent colleges and universities. It affords access to New York State
residents who, because of academic and economic circumstances, would otherwise be unable to
attend a postsecondary educational institution. It also furthers the institution’s goals to be both
ethnically and socioeconomically diverse, reflecting the city in which it resides.
All admitted first-year HEOP students attend a six-week intensive summer precollege program.
By attending rigorous courses and co-curricular and social events and activities, students hone
their academic skills, receive individualized tutoring, and personal coaching, and are encouraged
to bond with staff and peers. The summer precollege program prepares students for the classroom
and instills confidence and a sense of community. The program keeps an open dialogue with other
support staff, academic advisors, and faculty from around the university that work with students in
the program to ensure that they are receiving clear, consistently delivered information and support.
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The program builds the cohort group(s) by working to address issues specific to their academic
profile and needs while each HEOP student, as a member of the larger student body, is encouraged
to take advantage of the many activities offered by the university at large. Throughout their time at
the university, HEOP students receive individualized tutoring and personalized coaching by
dedicated staff members who stress the value of peer support and mentoring. The staff invites
students to work with each other in both formal and informal settings.29
International Student Support Services
Over the last ten years, the international student population at The New School has grown from
1,662 in 2002 to 2,776 in 2012, a change of 71 percent. As noted previously, the 2012 number
represents 26.8 percent of the total student body, and marks the continuation of a multiyear trend in
27

Results from the ACT survey, the residence hall survey, and NSSE results can be found in Appendices 4.XI, 4.XII
and 4.XIII.
28
Information on student housing can be found on the Student Housing website and in Appendix 4.X.
29
Data and additional program information on the HEOP Fact Sheet, HEOP Supplemental Admission Application,
and The New School's New York State Education Department Report can be found on the HEOP website and in
Appendix 4.XIV.

8

which The New School ranks first in the country for highest percentage of undergraduates who are
international students. For students whose language skills are not sufficient to gain acceptance at
Parsons, The New School offers opportunities for students to register for intensive English as a
Second Language (ESL) classes to help them matriculate.
Prior to 2009, The New School offered two programs designed to help ESL students enroll at
Parsons: a year-round ESL certificate program run through NSPE; and the Summer Orientation
Program for International Students (SOPIS), run through Parsons Summer, Pre-College Academy,
and Continuing Education SPACE. SOPIS was an eight-week intensive program for students who
were conditionally accepted into Parsons BFA/AAS degree programs upon successful completion
of SOPIS. In 2009, the provost and the dean of Parsons began exploring more efficient and
effective precollege ESL preparation for Parsons aspirants. The new ESL+Design (ESL+D)
Certificate Program was launched in summer 2011. The program combines the former SOPIS
program with orientation to university life, smoothing the transition from ESL student to
matriculated Parsons student. In fall 2013, the program will be extended to Mannes College The
New School for Music as the ESL+Music (ESL+M) Certificate Program. For more information,
see chapter 5.

D
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International Student Services (ISS) provides immigration advice and cultural support for
students, faculty, staff, and other departments in a welcoming and friendly environment. ISS is
involved in every aspect of the student lifecycle, from preadmission to post-graduation. ISS
provides prospective and continuing students with advice and support from peer advisors on issues
of cultural adjustment, racism, discrimination, succeeding in the U.S. higher education system,
and immigration regulations. In addition to a presence on admissions platforms, such as Engage,
ISS ambassadors, student workers, and advisors maintain contact with prospective and new
incoming students through live chats, social media platforms (e.g., Facebook and Twitter), email,
and via Skype. Students are welcomed at check-in and at pre-orientations and orientations
designed specifically to address an international student’s needs. ISS staff also visits divisional
orientations to ensure that students are aware of their services.
ISS has facilitated forums such as the employment group, which brings together administrators
from Career Development, Human Resources, ISS, and Financial Aid to assist students with
employment issues and in workshops. ISS also creates programming, such as the mentor program,
conversation partners, and Fun Fridays, which not only supports students in their cultural
adjustment but also provides opportunities for international and domestic students to exchange
ideas in a productive dialogue. ISS is continually assessing the effectiveness of its services to
students through surveys to students on aspects of service, evaluation forms for all workshops, and
through feedback from students, including the International Student Advisory Board.30
Career Services
The enhancement of career services was one of President Van Zandt’s top priorities upon his
arrival in January 2011. Office of Institutional Research and Effectiveness (OIRE) has undertaken
a series of studies to assess the kinds of jobs that alumni receive shortly after graduating from The
30

Information on this service can be found on the ISS webpage and in Appendix 4.V.
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New School and whether they made use of career services in obtaining these jobs. In fall 2012, the
Provost Office’s Task Force on Career Services was formed to make recommendations about how
these services could be improved. Following the task force report,31 a new Senior Vice President
for Enrollment Management and Career Services was created. This position has been charged with
improving career services for The New School students. This position will continue to find new
and innovative approaches that go beyond traditional career services toward a holistic approach in
preparing students for the dramatically shifting realities of career and work. This includes working
in partnership with the General Assembly, a training and employment company that draws on their
knowledge of the changing workplace and the needs of employers in the creative sectors.
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Parsons, NSSR, Milano School of International Affairs, Management, and Urban Policy, and The
New School for Drama each provide their own career services. The Office of Career Development
(OCD), which was formed in 2002 and housed under Student Services, supports Lang, The New
School for Public Engagement (excluding graduate students at Milano), Mannes, and Jazz. OCD
was designed to fill a gap in career services at the university, particularly for those divisions that
previously did not have their own career services, and to help facilitate communication and
partnerships among the various career service providers. During 2011-2012, OCD provided more
than 2,577 individual counseling sessions and various events for more than 3,363 attendees. By
spring 2014, OCD will offer career development services to all undergraduate students regardless
of their home division. Graduate students at NSSR, Milano, and Parsons will still receive
advisement from advisors located within their own programs.
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The New School offers a variety of internship opportunities for students in which they can apply
newly acquired knowledge from the classroom and gain experiences that add to their resumes and
inform their post-graduation choices. In some instances, internships or field experience is required
for program completion, which is further discussed in Chapter 5. Intern programs are generally
tailored around specific degree programs and thus vary from division to division. Of the formal
undergraduate internship programs, 1,421 Parsons students and 119 Lang students availed
themselves of internship services, which include endowed programs such as the “I Have a Dream”
internship.
SECTION IV: RETENTION OF STUDENTS

While the importance of improving student retention is generally recognized, it remains a
particular challenge for institutions like The New School, which has limited ability to offer
need-based aid and has a financial reliance on tuition-based revenue. In 2007, OIRE administered
a Cooperative Institutional Research Program (CIRP) survey to a group of first-year Parsons and
Lang students to identify factors that correlated with poor retention.32 In the last five years, the
university-wide retention rate for first-time, first-year students has ranged from 79 percent to 83
percent; the six-year completion rate for undergraduate four-year programs has remained
relatively stable, ranging from 61 percent to 66 percent. Although the first-year retention rate is
four points higher than the national average retention rates for Private Doctoral/Research

31
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The report can be found in Appendix 4.XIV.
A summary of findings can be found in Appendix XV.

10

Universities, it is not as good as many of The New School’s peer institutions. However, there is
considerable variation across divisions.33
In exit interviews and other surveys, students cited a number of factors contributing to their
decision to leave. These include academic or financial challenges, lack of desired program, high
performance students transferring away, lack of employment opportunities on campus, and lack of
social engagement or community. Many of these factors are common to other institutions,
although the high cost of living in New York City may exacerbate the need for students to work
part-time.
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In fall 2010, the provost created a Task Force on Retention to study factors affecting retention and
make recommendations to improve it. The task force’s July 2011 report made several
recommendations, including establishing a standing University-Wide Retention Committee,
coupled with an Office of Retention ;the implementation of an early warning system to identify
“at-risk” students in a timely way that would facilitate communication between different offices
and academic divisions, so that proactive measures could be taken; and an improvement in existing
retention efforts, including early warning notices, attendance tracking, and a review of first-year
academic programs. While retention efforts focus generally on first-year students, the task force
also made recommendations specifically targeting students further along in their programs,
including the implementation of DegreeWorks or other software to help students and faculty
advisors monitoring student progress to degree completion, and to better monitor students on leave
and those who drop out in their last year with minor amounts of credit to complete their degrees.
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The university has already initiated a number of changes in response the recommendations of the
task force. For example, the university has established the University-Wide Retention Services
Committee responsible for vetting policy and procedures that impact retention; the goes is to help
to ensure communication plans and workflows that impact retention are kept at the forefront of the
university’s service decision-making processes. Additionally, the university has introduced two
major software systems to assist students in their academic paths. The first is DegreeWorks, which
was rolled out in spring 2012. DegreeWorks is an online degree audit program that allows students
to see where they are in their degree program and what requirements are remaining.
The second is the Student Success Network (Starfish), which was piloted in 2012–2013. Starfish is
a web-based tool designed to better monitor at-risk students. It enhances communication between
students and their instructors, advisors, and support services, and allows for easy tracking and
flagging of students with academic and/or attendance problems or other issues affecting their
academic progress. Full-scale implementation of Starfish will begin in fall 2013. By that time, all
faculty and advising staff, as well as staff from the offices of Student Disability Services, Student
Health Services, Student Rights and Responsibilities, and Student Support and Crisis Management
will contribute to and access information (as appropriate) from Starfish.
The National Survey of Student Engagement (NSSE) also shed light on the degree to which
students are satisfied with their academic programs. Since the last review in 2003, The New
School participated in NSSE in 2006, 2010, and 2013. In spring 2010, NSSE was administered
33

Information regarding retention rates at the divisions can be found in Appendix 4.XVI.
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online to 1,423 first-year students and 1,114 seniors, yielding a 32 percent and 21 percent response
rate, respectively (for an overall response rate of 27 percent).Results on the different benchmarks
yielded mixed results. Predictably, there were areas where The New School students scored
slightly better and slightly worse than other students in their Carnegie class, as well as having
differences among divisions. For instance, first-year students and seniors scored significantly
higher than their Carnegie peers in the Level of Academic Challenge (LAC) benchmark.34 The
New School has seen consistent gains in all these areas over the last four administrations of the
survey.
The New School first-year students also scored significantly higher on the Active and
Collaborative Learning (ACL) benchmark.35 However, they scored lower in frequency of tutoring,
teaching other students, and in participating in community-based projects as part of a regular
course. Seniors did not score differently from their peers on this benchmark, although they scored
higher in two survey items and lower in three others. Finally, both first-year students and seniors
scored lower on the Supportive Campus Environment (SEC) benchmark.36 The New School
scores on this benchmark have declined slightly over the last four administrations of the survey.37
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Taken overall, these results are reflective of the changes The New School has undergone in the last
decade. On the academic front, efforts made to increase full-time faculty (see chapter 3) and
increased resources for curricular development and planning (see chapter 5) have perhaps
contributed to gains in the LAC and ACL benchmarks, which suggests that students find their
work challenging. The declines in the SEC benchmark are perhaps correlated with the growing
pains The New School has experienced in keeping up with its increased enrollment.
Chapter 6 contains additional information and assessment concerning retention efforts, the use of
retention tools such as NSSE and ACT surveys, and the institution’s assessment of these efforts.

D

SECTION V: STUDENT POLICIES AND PROCEDURES

Policies are communicated to current students in multiple ways. They are discussed at orientation,
by email, via educational campaigns (specifically for policy modifications), in the Student
Handbook,38on the Student Rights and Responsibilities page, and on the online portal
(MyNewSchool). Policies are additionally communicated to all prospective and current studies via
the university’s “Right to Know” page and official printed catalogs. The Office of Student Rights
34

First-year students reported rated higher on the items: working harder than they thought they could to meet faculty
members’ expectations; hours spent preparing for class; institutional emphasis on studying and hard work; number of
medium-length papers written; coursework emphasis on analysis, synthesis, and evaluation of the value of
information; and applying theory to practice. Seniors reported higher on the items: hours spent preparing for class;
number of assigned textbooks, books, or book-length packs of course reading; and coursework emphasis on analysis
and synthesis.
35
This was based on frequency of participating in class, making class presentations, working with students during
class and outside of class, and discussing ideas from readings or class with others outside of class.
36
The benchmark comprises quality of relationship with other students, quality of relationships with administrative
personnel and offices, the institution’s provision of support for academic success, the institution’s provision of support
for students to thrive socially, and the institution’s assistance with students coping with nonacademic responsibilities.
37
Further analysis of the NSSE results can be found in Appendix 4.XIII.
38
The Student Handbook can be found in Appendix 4.XVII.
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and Responsibilities provides guidance and information regarding the university’s structure,
policies, and procedures.39 That office also adjudicates the Code of Conduct and other university
policies (e.g., Sexual Harassment Policy, which is detailed in chapter 1).The Office of Student
Ombuds Service informally assists students who wish to resolve conflicts, disputes, or complaints.
This office offers independent, neutral, and, to the extent possible, confidential assistance.
There are academic and nonacademic grievance procedures in place for students. Each academic
division has procedures for appealing grades and academic dismissals. The University Registrar
chairs an Appeals Committee that reviews tuition refund appeals, grade appeals that accompany
leaves of absence, and late fee appeals. Procedures to appeal a finding of academic dishonesty can
be found with the Academic Integrity and Honesty Policy, which is outlined in the official catalogs
and on the university website.40 Nonacademic grievance procedures are based within the Office of
Student Rights and Responsibilities, where students can file grievances for alleged violations of
the Code of Conduct and policies such as Sexual Harassment, Sexual Assault, and Discrimination.
In fall 2013, the university will launch a new web page to serve as a central location for archiving
past policies and displaying current policies (see chapter 1).
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The recent process of revising the university’s Sexual Assault Policy41 (which took effect at the
start of the 2011–2012) serves as a good example of the ongoing efforts to increase transparency
and support student self-governance. The Student Services Education Committee, an
administrative group, joined with the Feminist Collective, a recognized student organization, to
propose key revisions to the policy. The working group conducted research, identified best
practices, and rewrote major sections of the policy. The Board of Trustees approved the newly
revised Sexual Assault Policy, and although approval took place prior to the issuance of the Dear
Colleague letter, the policy was in keeping with the suggested revisions stemming from the Office
for Civil Rights.42

D

Some of the changes proposed were an enhanced disciplinary review panel to hear cases, a revised
appeal process to allow both the accused and accuser to appeal outcome determinations, and a
more detailed set of definitions on sexual assault and consent. Following approval of the policy, an
education campaign called “Yes Means Yes”43 was started. This campaign was led by an array of
staff and students and included a series of educational posters. These posters were so successful
that colleges from other states and countries requested permission to use them in similar
campaigns.44 Students now receive a formal letter at the start of each school year informing them
about the Sexual Assault Policy; and beginning with the fall 2013 orientation, the university will
offer a workshop on consent.

39

This is through their office, official communications, and the webpage.
The full policy can be found in Appendix 1.X.
41
A copy of letter can be found in Appendix 4.XVIII.
42
The policy can be found in Appendix 1.X.
43
Educational materials for campaign can be found in Appendix 4.XIX.
44
Examples of campaigns, inspired by The New School, can be found in Appendix 4.XX.
40
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